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To what extent, if any, should one use Japanese in the classroom? This is a question that many a Native
English-Speaking Teacher (NEST) has probably thought about at some time. As a NEST with reasonable
proficiency in Japanese, the author has used the first language (L1) to varying degrees during his. career.
His first job in Japan was teaching English to under 5s; faced with screaming infants, the little Japanese he
knew served as a means of placation and a way to compensate for a lack of formal training in teaching
children. In contrast to the mayhem of his EFL initiation was a class of highly motivated learners at the
British Council. A single utterance in Japanese was met with disapproving frowns from these students, and
the author quic-:kly realized that they expected only English to be used. Teaching university students now,
he employs Japanese not out of desperation, but because he considers its judicious use to be a valuable

pedagogical aid.

The author was interested to ascertain what students felt about their NEST using Japanese in the L2 (the
target language, i.e. English) classroom. A questionnaire was designed to find out their opinion on this
matter. The study was originally conducted as a piece of personal action research, but the results should be

of interest to other English teachers, both NEST and non-NEST.

Reexamining the English-only classroom ‘

It was with the appearance of the Direct Method around the end of the 19th century that the idea of
refraining from using the mother tongue in language teaching began to gain prevalence. The superiority of
the English-only classroom is now taken as read. When the author took a widely recognized TEFL course
in the UK at the start of his career, no mention was made of whether there was a role for L1. It must be said
that at that time the author, and probably most of his fellow trainees, was monolingual (the British have
notoriously low levels of foreign language acquisition) and many were destined to teach multilingual
classes in an ESL (English as a Second Language) environment. There was, therefore, a necessity for
teachers to be trained in pedagogic methods that did not require use of the L1. Indeed, it is the growth of a
British-based teacher training movement, of which the author was a recipient, that has, according to

Harbord (1992) “served to reinforce the strategy of mother tongue avoidance” (350).
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Another factor that has strengthened the case for the English-only classroom in Japan is the perceived
failure of the grammar- translation method. Because Japanese college freshmen often had little to show in
terms of oral communication after six years of English study, it was considered that their bunpou yakudoku
hou (grammar-translation method)-centered English education had failed them. Weschler (1997, 2) outlines
the four main objections to the grammar-translation method and, by extension, to the use of Japanese

generally in the English classroom:

1. Thinking in Japanese inhibits thinking directly in the target language.

2. Japanese serves as a crutch which hinders student’s improvement in English.

3. Relying too much on the L1 will cause the fossilization of an interlanguage with its concomitant
“hilarious Japlish”.

4. Using Japanese is a waste of precious class time, which should be devoted to teaching the target

language.

Weschler, however, considers that blaming the grammar-translation method is a case of misdiagnosing
Japan’s English education problem. He responds to the above objections by reinterpreting each one into a
different, more positive metaphor. For example, rather than regarding the L1 as a crutch, it can instead be
viewed as a “necessary scaffolding” that can be progressively removed. Regarding the “time on task
argument” (objection 4), Weschler asserts that the real waste of time comes from a teacher who “limits
input to incomprehensible messages”(3) in the target language. Rather than banishing L1 from the
classroom, Weschler proposes a method of translation (the Functional-Translation method) that focuses on

the social or functional meaning of the complete, intended message.

Wilson (1997) poses a question that may be of relevance to NESTs who switch their L1 abilities over to
‘saver mode’ when teaching English: “Is it really acceptable to dismiss an awareness of...profound
systematic differences between English and Japanese as irrelevant to the EFL classroom?”(8). He points
out that the “highly sophisticated assumptions about language”, gained by the student in the process of
acquiring their mother tongue, can be drawn on when learning the target language. The importance of
making “meaningful connections” (9) between the target language and the L1 by both students and

teachers would seem to suggest a place for Japanese in the EFL classroom.

Reexamination of the English-only classroom has also come from the ESL community. Commenting on
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the roots of monolingual ESL instruction in the United States, Auerbach (1993) writes: “[it] has as much to
do with politics as pedagogy” (29). She encourages ESL teachers to start with the L1 because it “provides a
sense of security and validates the learners’ lived experiences, allowing them to express themselves” (19).
The situation of learners in Japan is of course very different from that of newly arrived immigrants or
refugees learning English in the United States. While these people may feel their “identity threatened” if
encourage to ignore their native language (Piasecka in Hopkins, 1988:18), once outside the classroom
Japanese students are back on their own territory. Nevertheless, some of the student’s comments introduced
later in this paper suggest the use of the L1 by a NEST can serve to lessen some of the social distance that
invariably exists between sensei and student in Japan and thus help to create an environment that may be

more conducive to language learning.

In the literature examining mother tongue use in the classroom, the voice of the language learner seems to
have been under represented. Schweers(1999), conducting research on use of the L1 in monolingual
classes in Puerto Rico, did question learners. His study found 88.7% of the student partigipants felt that
Spanish should be used by teachers in their English classes. In another study, more relevant to those
teaching in Japan, Okamura (2004) examined the variables that were related to student’s preference for the
use of the L1 by the teacher. One of his main findings was that the more students expose themselves to

ELT, the less they tend to prefer their teachers to use the L1.

The present study examines the general attitude of Japanese university students toward a NEST’s use of
Japanese in the English language classroom. It also compares the attitude of students who were receiving
their English lessons from a Japanese- Speaking, Native English-Speaking Teacher (JS-NEST ) with those
being taught by a non Japanese- Speaking, Native English- Speaking Teacher(NNEST).

Method

A questionnaire was distributed to a total of 169 students during the last 15~20 minutes of a 90-minute
English class (refer to Appendix 1 for the Japanese original and Appendix 2 for the English translation). Of
these students, 126 were in seven classes taught by a JS-NEST who uses the L1 in class. The remaining 43
students were taught by a NNEST who, by his own admission, speaks only rudimentary Japanese and

utilizes only the L2 when teaching.

The participants of this study were university freshmen taking English communication classes as part of

their general education course. They belonged to a total of 5 departments. A breakdown of the number of
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respondents is as follows:

JS- NEST

Economics (45 students)
Medical (15)

Pharmacy (21)
Intercultural studies (17)
Social studies (28)
NNEST

Economics (43)

The questionnaire was completed in the tenth week of the second semester. All the students, apart from
those studying medicine and pharmacy, had been taught by the same JS-NEST or NNEST during the
preceding semester. In total, they had received approximately twenty-four lessons from their respective
teachers prior to answering the questionnaire. The medical and pharmaceutical students had been taught by

the JS-NEST only since the beginning of the second semester.

The questionnaire was in Japanese and, although not specifically instructed to, all students completed it in
Japanese. In addition to closed questions, open-ended questions were also included. Although more
difficult to analyze, such questions provide respondents with the opportunity for free expression and are

more likely to yield unexpected, and potentially more interesting, data (Wallace 2001:135).

Analysis

Data from the closed questions was entered into SPSS, a statistical analysis software. The subsequent

analysis calculated the following:

1. The responses of the whole sample (J S-N!SST+NNEST).

2. Whether there was a significant difference in student’s data depending on whether they were taught by a
JS-NEST or NNEST.

3. Whether there was a significant difference in student’s data depending on their self-evaluated English
level. Question 8B asks for students to provide a self-evaluation of their English level on a scale from 1
to 5 (with 1 being “high” and 5 “low”). Data from Question 8B was used to divide the group into Higher

Level students (1~3 on the scale) and Lower Level students (4 or 5 on the scale).
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Pearson’s chi-square test was carried out in order to determine whether there was a statistically significant

difference between the groups in 2 and 3 above.

Student’s responses to the open-ended questions (5, 6 and 7) were read and major themes and points of
interest noted. Furthermore, comments made in question 7(Q7) (What do you think about native English
teachers using Japanese during class? Whatever your opinion, positive or negative, please write what you

Jeel.) were classified and analyzed quantitatively.

Results and Discussion

Closed questions

Tables showing results from the analysis of the closed questions is printed in appendix 1. Below, the results
of the closed questions (questions 1~4) are discussed with reference to the student’s comments in Q7. (JS-

NEST or NNEST after a quote indicates which teacher the respondent was taught by).

Q 1. How often does your native English teacher use Japanese in class?

81.5% of students in the JS- NEST’s class responded that their teacher used Japanese “often” or “very
often”. On the other hand, 93% of respondents in the NNEST’s classes confirmed that their teacher “never”
used the L1 in class.

Q 2. For what purpose does your native English teacher use Japanese in class?

The students considered the main use of L1 by their JS-NEST was “to translate vocabulary” (94.9%)
followed by “to explain English text” (54.1%).

Q 3. How do you feel about the amount of Japanese your teacher uses?

81.7% of students in the JS-NEST class felt the amount of Japanese to be “just right” while 5.6%
responded that “a little too much” was used. 46.3% of students taught by the NNEST indicated that the
teacher “should use Japanese a little more”. Although the total number of JS-NEST students who ticked “a
little too much” or “too much” was small (9 people), Higher Level students were significantly more likely
to choose these items than those with a low self-evaluation (Lower Level students).

Q4 a) In order to improve my English it is better if the native English teacher does not speak
Japanese

32.6% of students in the NNEST’s classes agreed with the above statement. The corresponding figure for
the JS-NEST Was only 1.6%. Comments from Q7 give an insight into why some students consider the use
of the L1 to be deleterious to the acquisition of the target language. Several respondents wrote that using

Japanese in class causes students to become amae (spoiled and dependent) on its use. In addition, while

139

NII-Electronic Library Service



Nagoya City University

AZEBRHIRE AXHESFHHERE F18F 200643 A

many of the comments in Q7 positively evaluated the use of L1 as making the lesson wakariyasui (€asy to

understand), a response from a NNEST student indicated an attitude of “no pain; no gain”:

KEFC A THH CHEBORETHARE L2 FHORVERELZITE Lz, M0 LEFARS
5T, BABTE- T NEFRERDIC, ., L Bolh LE LR, 5 Tl—ARaT e
WWMAZ VWS TWERbNE L, ohAd EBNTLZLRRERILIZEBVET, It was
only after entering university that I had my first English lesson taught without the use of Japanese. Initially,
I wasn’t so keen and thought it would be easier if the teacher spoke to us in Japanese. However, now, if [
really concentrate, I can understand most of what my teacher says. I think making the effort to understand

is really important. (NNEST)

b)It deepens my understanding of English when a native English teacher speaks Japanese

88.1% of students taught by the JS-NEST ticked that they “agree” or “agree to some extent” with this
statement. The equivalent figure for the NNEST was 55.9%. The difference between the two groups was
statistically significant. An opinion expressed in many of the comments was that particularly difficult

aspects of the lesson could be made more comprehensible by the use of L1; for example:

HEECHMLICSWE ZARBARETZ 40— LT NL5 &8» 5, It is helpful when things

which are difficult in English to understand are followed up in Japanese. (JS-NEST)

W= 0 T ADBNWEHZ D L TRIMERNT &

[Japanese] is essential when teaching about subtle differences in nuance: (JS-NEST)

¢) It is good for the atmosphere of the class if the native English teacher speaks Japanese

In the JS-NEST’s group, 86.5% of students responded to the above statement with “agree” or “agree to
some extent”. The figure for the NNEST’s students was 39.6%. There was a statistically significant
difference between the two groups. Comments in Q7 reveal that many students consider that the NEST’s
use of L1 gives certain affective benefits. These include promoting a feeling of anshin (ease), creating a
sense of shinkinkan (closeness or familiarity) between teacher and students, and making the class become

more nagomu (friendly) and attohoomu (comfortable).

The use of L1 may be conducive to a good class atmosphere because students feel less inhibited to “think

in Japanese”. Weschler (1997) has argued that “just because the teacher doesn’t see or hear the mental
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gears of translation churning doesn’t mean it’s not going on” and warns that trying to suppress “this natural
tendency” for learners to decode the L2 into the first language only raises the affective filter of students
even higher(3). It is unclear whether students in the NNEST class felt inhibited to think in Japanese just
because their teacher did not speak it; however, some students, as the following comment shows, do not

relish the idea of an English-only class:

ARAENLE) LTHRBERLTEE—HHBLTLEIRFFLICR>TLE D, Because I'm
Japanese, I can’t help but feel but feel daunted in an English only class. (JS-NEST)

It is conceivable that before entering university this student had never been in an English lesson in which at
least some Japanese was not used. His negative feelings are therefore likely to be based on preconceptions
that would likely fall away on experiencing the NNEST’s class. Nevertheless, the large number of
comments that describe the emotional benefits of L1, support the findings of a number of studies showing
that using the L1 “reduces anxiety and enhances the affective environment for learning...”(Auerbach
1993,21). A look at some more of the comments taken from Q7 provide an insight into how L1 use by the

JS-NEST promoted this enhancement:

1. Change in student’s perception of the teacher

B R U, HIR%E 51772 725, [By using Japanese] the teacher seems less stern.  (JS-NEST)

. Imperfect mastery of L1 promotes empathy with the teacher who is perceived also to be a learner

HARGEZES L TRLTAHALVIZ LIS D, METLARETLHELTIKNDEZ - BHH
Eo TWTHBEBIICEEZ 2 WO KFEDIZ/R D, [The teacher] using Japanese makes me feel at
ease. When he speaks to me in mistaken Japanese, I become more motivated to speak [in English], even if

I make mistakes. (JS-NEST)

NEADOKENRBAREEZ ON-> T NDEE LWL, BT D, BOTEHLLHELTNHL, &
EHRMIRL TWD LEWIHEMN L TELY, It makes me happy and at ease when the foreign teacher

uses Japanese. I get the feeling that we are studying and the teacher is studying too. (JS-NEST)

L. It is enjoyable hearing a foreigner speak ones mother tongue
FFEOA Y b A=V a VPR BARFELCRDZEFZVOT, HNTWHWTEHEY, It's fun

listening to Japanese with an English intonation. (JS-NEST)
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IV. L1 use is interpreted by the students as an indication of the NEST s interest in their countrys culture.
Students may identify more with such a teacher

HAREEZES LT SEALEEROXLEZBBL TSN TS EE S DT, BAANL LTIE
LVY, As aJapanese person, I feel pleased when a foreigner speaks Japanese because it shows they have

an understanding of our culture. (JS-NEST)

FZOANBBENEMNEBY EEZHLTVEBELELNB DT, [Foreign teachers should use

Japanese] because I sense they are making an effort to communicate with Japanese people. (JS-NEST)

There was one comment, from a NEST student, which provides a different perspective from those seen

hitherto in this section:

FEPRBARBEFER L2V LIZEIN Ly vy — 3 LABRVWHIREZ S 753, The pressure

that comes from a teacher not using Japanese has, if anything, a good effect. (N-NEST)

d) A native teacher who speaks Japanese well is a good role model of a language learner and can
therefore teach English well
A lesson that I have taught for a number of years involves students describing the qualities of a teacher
whom they respected in high school. It has often been the case that when describing their former non-
NEST (Japanese) English teachers, students express more confidence in, and respect for, those teachers
who were highly competent in the 1.2. This questionnaire item sought to find out if a NEST’s ability to use
the L1 similarly raised their standing in the eyes of the learners. It was found that 81% of JS-NEST’s
students marked “agree” or “agree to some extent”. The comparative figure for the NNEST’s group was
51.1%. There was a statistical difference between the two groups at the 1% level of significance. In Q7,

one comment was directly relevant to this item:

AAGEAFERY D LERTATLN L VIEESD, When (the teacher) uses Japanese my feeling of
respect (towards the teacher) deepens. (JS-NEST)

In the same way as a non-NEST can provide a “perfect learner model” (Medgyes, 1994:52) for the student,

the following comment suggests that JS-NESTs can similarly provide an exemplar of a successful learner:
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AEDARBAREERZD LI RARLBEMIE s TRBERAD L Db &) BIEIC
725, If someone from another country can learn to use Japanese, I feel more confident that I will also

be able to learn English. (JS-NEST)

¢) A native English teacher should not use Japanese if their level of Japanese is low

A majority (78.2%) of respondents indicated that they “disagree to some extent” or “disagree” with this
statement. As was suggested by the student’s quotes in section D, less than perfect Japanese spoken by the
NEST may be positively evaluated. To use the L1 directly as an effective pedagogical tool usually requires
a rather high level of language competence, but even a spattering of words in the student’s mother tongue
could have subtle yet positive effects on class atmosphere and teacher-student rapport. However, as this

quote from the Q7 suggests, not all students were so forgiving of their NEST’s foreign language ability:

KEELWHATEROE> T NZIEI B3 E B S,  Using Japanese makes the lesson

easier to understand-as long as the Japanese is basically correct. (JS-NEST)

f) A foreign teacher using Japanese in class is somehow disagreeable

Iya na kimochi in the Japanese questionnaire has been translated as “disagreeable”, although a sense of
“bad” or “strange” is also implied by this phrase. Only 1.6% of the respondents marked “agree” or “agree
to some extent” suggesting, perhaps, that objections to a NEST’s use of the L1 are well-reasoned opinions

rather than visceral reactions.

g) Japanese teachers of English and native speakers of English have different roles

81.7% of respondents indicated that they “agree” or “agree to some extent” with this statement. This item
was supplemented by an open-ended question (Q6) which asked students to write what they considered to
be the respective role(s) of non-NEST and NEST. Table 1 summarizes the main ideas expressed in their

responses.
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Table 1. Perceived roles of non-NEST and NEST

20054 3 B

Student’s views on the role of non-NEST

Student’s views on the role of NEST

To teach grammar. We understand grammar when it’s
taught in Japanese and it’s easier to ask about grammar

in our first language.

To teach speaking and conversation. To teach us tips for

communicating like a native speaker.

To teach juken eigo (English for university entrance
examinations).

To teach us written English.

To teach us practical English that is used in daily life.

To give us a chance to experience “real English”.

To teach us grammar and komakai koto (the details of

English).

To teach us broad concepts and generalizations about

the language.

To teach dokkai (reading comprehension)

and English- Japanese translation.

To teach listening. To help us improve our listening
skills by providing an opportunity to hear natural

English.

To teach katai hyougen (formal expressions) and

academic English.

To explain about the nuance of words and teach us

which expressions are appropriate for specific

situations.

To teach us the joy of English from the point of view of
someone who has learnt it as a second language;

a non-NEST can empathize with us and understand
learning English from our perspective.

To teach us about cross-cultural experiences from the

viewpoint of a Japanese person.

To teach us about cross cultural differences.

Because the NEST is from a different background, we

can get an insight into how foreigners think.

To teach us from the textbook.

To teach us things that are not in the textbook.

To point out the common pitfalls in learning English

and typical mistakes of Japanese learners.

To point out common mistakes we make. NESTs can do

this because they know what sounds strange in English.

To create an atmosphere in which we are more inclined
to think in English.

To help us get used to communicating with foreigners.

To explain things which cannot be adequately explained

in English.

To teach us things that only a native speaker knows

(e.g. jokes).

To teach us about English.

To teaches us about the world through English.

To teaches the basics to beginners.

Overall, the student’s comments revealed that there is a definite consensus regarding the NEST’s primary
job: it is to teach speaking/conversation and expose learners to a kind of English that many respondents

called ikita eigo (living English), honmono eigo (real English) or fsukaeru eigo (practical English). With
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such a clearly defined role for the NEST, it is likely that their use of Japanese will be negatively perceived
by some students as playing out of or negating the role of foreign teacher. There are in fact two. comments,

recorded in Q7, that suggest this is the case:

H oD AEADEEICHEZ TN DL, BAGEEZEI DL, BEOVWWHAANCHEZT
HHIDERUTEEEVWETS,  After having gone to all the trouble to get a native teacher to teach us,
if that teacher then uses Japanese, we might just as well be taught by a Japanese person with good English -

pronunciation. (NNEST)

AEANDEAEIAETOENEIL ENZHA T2V TDIAT, BEFEZ D> THONI T <A
LEY LTnWieh, DEOIAEADOEETHLIEERBRWEENES, A foreign teacher is
someone who paraphrases and uses other ways to teach a language. If they explain things in Japanese then

there’s no point in having a foreign teacher. (NNEST)

This student, however, did not see a need to restrict L1 use on the basis of native or non-native status:

AEANEDPBARANEDBEFRRLS, MAOTHELFEEITZON, BRE LI TWIIRE->TWVD,
Whether Japanese or a foreigner, it is obvious that [a lesson] is easier to understand if the teacher can speak

both languages. (JS-NEST)

Another student stated why she enjoyed her class to be entirely in English:

AEFEZ T BT 9 DB ERTIC/H DT, When there’s no Japanese spoken I feel like I'm
studying abroad. (NNEST)

It may not only be the absence of the mother tongue that is necessary to induce this ryuugaku kibun
(feeling like one is studying abroad), but also the very presence of a person from another culture who looks
and acts different. Being different, or at least someone who can be perceived as such, is arguably one

important role of the NEST.

Open-ended question (Q7)

What do you think about native English teachers using Japanese during class? Whatever your

opinion, positive or negative, please write what you feel.
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Answers to Q7 were read by the author as well as a native Japanese speaker and each response was
classified according to whether it expressed a positive or negative attitude towards the use of the L1 by a
NEST. By the end of this process, each questionnaire had been placed into one of five categories:
1. P: positive attitude

- 2. PR: a positive attitude, but one which is qualified in some way
3. N: negative attitude
4. B: an ambivalent, don’t- mind- either-way- attitude

5. NR: no response

Graph 1. the percentage of responses in each category

Graph 1:Responses to Q7
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A number of quotes from Q7 were used earlier to illuminate the data from the closed questions. This
section will introduce a selection of comments that represent ideas and views that have not been introduced

hitherto. Within each category the comments have been subcategorized.

“P” category

1. The use of L1 makes the lesson easier to understand

a) EMIEGELLEMTERNI LRI IAHLIDT, LW Z EIIARELES TIELYY,
If only English is used, there will be many things we won’t understand, so I’d like Japanese to be used
for difficult parts of the lesson. (JS-NEST)

b) BAAFETHHLTIND & E>L2 %, When it’s explained to me in Japanese, I get it
immediately. (JS-NEST)

c) SHEBEMRT OIRTFZEL D> TTHLTEDITE, BECRENMMRLTE> <k

HEFIIR 2 TWVWD Z &L 23%1,  Although we can look up the Japanese in a dictionary, when the
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teacher translates it for us, the word tends to stick. (JS-NEST)

d) BELWHEETHLH X THLDLH T LN TED, [Using Japanese] makes it possible to teach us
even difficult words. (JS-NEST)

e) MRFHH L LIS DXLV, It’s good to use Japanese for supplementary explanations. (JS-
NEST)

f) HEERETHOEFB TEMRITHLOLLLRVBDIIHAFETV ST H I LN RT W,
There are things we don’t get even if they are paraphrased; the teacher’s use of Japanese makes such
things easier to understand. (JS-NEST)

2. The use of L1 allows more to be communicated

a) T (=FFGEEEHE) baIa=r—arO—2F LEERET TRERFIEBDLLARN
o bHBHDT, Japanese is also a means of communication; there are things that cannot be
conveyed to the class if only English is used. (JS-NEST)

b) XALHIZRBWAL E ) LTHEb 2 Z LB LWBBIZOWTORBADERIZ, Because of
cultural differences, there are some things that are just really difficult to convey in English. [Japanese
should be used] on these occasions. (JS-NEST)

3. It reduces the chance of students falling behind and thus maintains their motivation

a) WHELITTEDLNTH, RBFNRLRIB->TLEI L, ROIRB R RoTLED,
If only English is used, I won’t know what’s going on and I’ll lose motivation.(JS-NEST)

b) MLRVEEREI N Do R EES THERS VTS LERCBALEITE, &
EREABTRALIND EENTIZOVTWHW ZENTE, BELZDEP THRILTX B,
If I have to look up a word in the dictionary, I’11 get left behind. If the teacher tells me the meaning in
Japanese I can understand there and then. (JS-NEST)

c) BEHRARBMBOEIEEATHS LY IWERS,  It’s better for the teacher to use Japanese then
for the lesson to steam ahead with the students having only a vague understanding. (JS-NEST)

4. Injecting some L1 into the lesson adds variety, makes the lesson more enjoyable, and keeps

students alert

a) BAEERZZDEEAV, It's interesting when some Japanese is used. (JS-NEST)

b) HFEZFELTWT, BRARVEHEREVLALIOIL, HEXEE D, It raises my level of
concentration when the teacher suddenly throws in some Japanese into the English he’s speaking. (JS-
NEST)

5. It facilitates communication between teacher and student

a) AARFBZESTCWZETDHE, BV TNAZ EROERVEECHLHEMELTCLLZS

DTIL LT %, If the teacher uses Japanese, I have a feeling he will more easily understand what
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I’m saying in my poor English. (JS-NEST) /

b) BRICWVWD LAEANEFETEEBNIFZEAERNDOTHWNE A S, In Japan there are few
opportunities to speak with foreigners, so I think it’s good [for the teacher to speak Japanese]. (JS-
NEST)

Comment 5a concurs with a point made by Yamamoto-Wilson (1997) that a knowledge of Japanese can
teachers to understand the “intended meaning of certain non-grammatical utterances made in English by
Japanese students” (7). Comment 5b implies that for this student, the chance for communication with a

foreigner, regardless of the language used to achieve this, is in itself valuable.

6. The class is considered to run better
a) BELZRL-X|ZHEDHNSD, The lesson is able to proceed smoothly [when Japanese is used].
(JS-NEST)

PR category

Responses in this category either evaluated the NEST’s use of L1 positively, but qualified their comments
in some way, or regarded its use as unavoidable.

1. L1 use is benificial, providing it is not excessive

Aru teido (to a certain extent), teki tou ni (appropriately), hodo hodo (in moderation) and tama ni
(occasionally) were some of the words students used when qualifying the role of L1 in the class room:

a) BAZBEESTOBRBEARD-IE) PEMPEELZENT S, Lnl, BMEH-o THEETD
DT, HEV AREIZBE RV 3V, T think having explanations in
Japanese deepens our understanding. However, I want to improve my listening, so it should not be used
excessively. (JS-NEST)

2. It would be better that L1 was not used, but it is necessary

a) BHE_LKEDLRVEINRVEIZES DR, LI VEFBOLLELEPNRFLRN, 1
think it’s best not to use Japanese, but I just don’t think we can concentrate for long if the lesson was all
in English. (JS-NEST)

3. The use of L1 is unavoidable

a) RREARN, EFEOIFLAENBEABETRVEEEOEKRLEMTERNVARDT, Its
unavoidable because without Japanese most of the students wouldn’t understand the English. (JS-NEST)

b) XFSERVANDERPEE > TVAHDT, HEICBRFBLED DHEFRL, The

use of Japanese can’t be helped because the class is made up of students of different levels. (J S-NEST)
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c) BEMZIEAFEZE2{BEOTICERRBTES L ETNE, ERICIIAARERLIZL, ¥
BT Blala=s—Ya VENRRY RTETREIROARNVERD, 23a=r—V3
VEBERLTELEELFHIORVEERHD L, COREEZZTCHOTEETLIZENT
&7z, It would be ideal if we could understand each other without Japanese, but the reality is that our
English ability, in particular our communication ability, is too low. Taking this class has made me realize

the problem of an education policy that has neglected communication. (JS-NEST)

N category
1. ANEST’s use of L1 is a wasted opportunity

a) RERICMN DN DERBRPRPZVDT, TEEBERFEIEDLTICT - LEETHELT
1T LV, We don’t get many chances to use English, so, if possible, I’d like only English to be used.
(NNEST)

2. ANEST’s use of L1 makes students feel less compelled to speak English

a) SRAENBARREEZFET L, AROFHBERFEHE> T ONREESTLE > TEBIZARS,
If the teacher speaks Japanese, the students also think it’s OK to speak it and they become lazy. (JS-
NEST)

Comment 2a. backs the views of Atkinson (1987:426) who warns that the excessive dependency on the
teacher’s use of L1 may result in students speaking to the teacher in their mother tongue as a matter of
course, even when they are often quite capable of expressing what they mean in the target language.

3. It is detrimental to the atmosphere for learning a foreign language

FoN{ ORI TEBRBLZELSTLHITIT, RV CEXIETZOFEREB/ELZE-TIELWY,

As far as possible, I’d like to create a classroom environment that allows us to benefit from this valuable

chance to learn a language. (JS-NEST)

4. It is not necessary

a) BICAAFEZEDRS THORERIZILTWE A, We can cope fine without the teacher using
Japanese. (NNEST)

b) RFEAETH LRI HIIFEBRTEFELDRL TODOTENWEVDIHER S o TG &
5, We are university students and studied English through junior high and high school; we
understand most points of English grammar. (NNEST)

5. The teacher can use other ways besides speaking Japanese

a) RO HBEREBCHATIREOTREZ LT, BEPRIELTHEL T TFETx,

The teacher should think of ways such as paraphrasing in simple English. The whole lesson should be in
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English. (NNEST)

b) BEZIDICHFETHALTLHIDY, MMIZEEWVWET, Listening to explanations in
English is also learning. (NNEST)

6) People do not speak to you in Japanese abroad

a) AETIZIEARELZ > TOBANIDRVDITTIENG, RYIZKBLEZESOTHOE, £TH
FETHWHEEWET, If you go abroad there are not many people who speak Japanese. If you
really want to learn English, it’s good for the lesson to be all in English. (JS-NEST)

b) HAEICV - D, RAREFETH L TCARBETHATIND I LRATRVID, If you
go to other countries, everybody speaks English and nobody’s going to answer you in Japanese. (JS-

NEST)

Reasons for attitudinal differences between the JS-NEST and NNEST groups

Taken as a whole sample, a majority (78.5%) of the 169 respondents viewed a NEST’s use of the L1 either
positively or positively but with qualification. However, comparing the JS-NEST and NNEST groups, it is
evident that those students taught by the JS-NEST had a more positive attitude towards the use of the L1
and the NNEST’s a more negative one (refer to graph 1). There are several factors which could explain this
difference:

1. Language ability

Learners whose level is higher may be expected to be more adverse to the use of L1. However, since no
placement test had been taken by students and classes were not streamed, levels can be assumed to have
been comparative (although one cannot discount a significant improvement in one of the groups over the
lessons taken prior to completing the questionnaire). In addition, no significant difference was found
between the groups in their extra-curricular attendance, past or present, at an English conversation school.
2. Liking for English lessons

There was no significant difference between the groups in response to the question “Do you like your
English conversation lessons?”. The majority of students in both groups indicated a positive attitude
towards their lessons (73.2% of JS-NEST students indicated that they like English “a lot” or “quite like” it.
The comparative number for the NNEST classes was 69.8 %).

3. Difficulty of the English used by the NEST

No comparison was made of way the JS-NEST and NNEST taught their classes, but it is conceivable that
the NNEST, without the option of reverting to the L1, had become accustomed to teaching the target
language with simple English at a slower rate of speech. Therefore, it is possible that students in the -

NNEST class felt less of a need for Japanese. On the other hand, the JS-NEST could have used more
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difficult English vocabulary and grammar, and employed a faster speech rate in the knowledge that the L1
was there as a backup to augment the student’s understanding. Consequently, students in this class may
have considered there to be more of a need for Japanese.

4. Lesson content

While the NNEST’s lesson was taught around a relatively easy textbook (Firsthand book 1; aimed at false-
beginners), the JS-NEST had no set textbook and incorporated authentic material such as newspaper
articles. The use of L1 may therefore have been considered more of a necessity to teach the JS-NEST’s
lesson.

5. The NEST s personality

Although the wording of Q7 asked more for a general opinion, the point of reference for many students
when responding to this question was likely to have been the specific NEST who taught them. If this was
so, then in the case of the JS-NEST, where Japanese is weaved into to the teacher’s “performance”, it could
have been difficult for students to disentangle L1 use from the whole pedagogic package. In addition, it is
possible that, influenced by their respective teacher’s personalities, students felt empathy with the teaching
methods employed, including the use or non-use of L1.

6.Preconceptions

For some students in the JS-NEST class the image of a lesson devoid of Japanese could have been
daunting. They simply may not have experienced being taught by someone able to make an all-English
class fully comprehensible and enjoyable. On the other hand, possible previous experience of grammar-
translation type lessons, conducted mostly in Japanese and with little opportunity to actually speak English,
is likely to have influenced how some students in the NNEST classes interpreted what was implied by their
teacher “using Japanese in class” (Q7). Actually experiencing Japanese being employed in highly
communicative and practical English lessons may explain the more positive attitude of the JS-NEST’s

group toward L1 use.

For this study students had no opportunity to compare the two teachers. It is possible that a questionnaire
taken after being taught a number of lessons by each teacher could have produced different resuits. The
ideal design for a future study would have the JS-NEST teach two classes comprised of students taken
from the same population (for example, freshmen in the economics department)and avoid completely the

use of L1 in only one of the classes.

Conclusion

The author has talked with several teachers about the tendency for Japanese to creep into their classroom
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language. The word “creep” is appropriate because it is a tendency that teachers are not always conscious
of or happy about. However, if tangible benefits are derived from the L1, should a JS-NEST feel obliged to
repress this tool? In answering this question one must look at the motivation for using Japanese in class.
Most would consider that the classroom is not a place for a NEST to practice their Japanese on the students
(although an improvement in the teacher’s L1 competence may be a consequence of employing it in the
lesson). While Cook (2001) suggests that the L1 can provide a valuable “...short-cut for giving instructions
and explanations where the cost of the L2 is too great” (418), Harbord (1992:355) warns against the use of
the mother tongue as “a device to be used to save time for more useful activities...[or as a way] ... to make
life easier for the teacher or the students”. Perhaps each NEST who speaks Japanese in class would benefit

from reflecting on their reasons for using it.

Teachers whose use of the L1 seems to “go down well” with the class could also think about why their
students respond positively. While some learners will consider it a valuable supplement to help develop
awareness of mother tongue and target language interaction, it can also let less motivated or eigogirai

(English-hating) students avoid making a plunge into the deep- end of real-life communication.

In conclusion, while this study suggests that many learners positively evaluate their teacher’s use of
Japanese, it should be remembered that the data gathered was from a single JS-NEST. Other teachers are
likely to use Japanese in different ways, which may be more or less pedagogically effective. The
extrapolation, therefore, of these results to justify the use of the L1 in other EFL classes is not
recommended. Every JS-NEST could benefit from conducting their own research into this contentious area

of language teaching.
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Appendix 1: Results of analysis of questions 2~4 (Apart from the “total” column, all numbers are percentages)

a. The ways in which the JS-NEST used Japanese

Q2 vocabulary grammar English text b aillf:g?;?lfn d discipline joke other

93 22 53 33 5 45 4

% 94.9 22.7 54.1 344 5.1 459 4.1

b. Attitude toward L1 use according to self-evaluated L2 ability (JS-NEST+NNEST)
a little too . e should use a Total
Q3 too much much just right little more NR (student)
High level 1.0 6.3 79.2 12.5 1.0 96
Low level 1.4 1.4 65.2 31.9 0.0 69
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c. Comparison of responses to question 4

Q4 ree | MO | weneen | 998 | (qdent)
Q4A JS-NEST 1.6 27.8 55.6 15.1 126
e NNEST 326 37.2 209 9.3 43
Q4B JS-NEST 32.5 55.6 10.3 1.6 126
** NNEST 14.0 41.9 32.6 11.6 43
Q4cC JS-NEST 34.9 51.6 10.3 3.2 126
*p NNEST 14.0 25.6 32.6 279 43
Q4D JS-NEST 392 42.4 13.6 4.8 125
i d NNEST 20.9 302 32,6 16.3 43
Q4E JS-NEST 32 16.0 61.6 19.2 125
¥ NNEST 143 14.3 429 28.6 43
Q4F JS-NEST 0.0 0.0 19.8 80.2 126
¥ NNEST 23 2.3 30.2 65.1 43
Q4G JS-NEST 46.8 333 135 6.3 126
NNEST 58.1 279 9.3 4.7 43
Appendix 2: The questionnaire used for this survey (reformatted to save space)
NEAEESSOBAERAHCET SRERE
20044E12H

Fouhr—FZHBALESIFESAN

ST v — M. AEADEEORESRETICHNG BAEICH L, FEOLRSAREDED
REME B> TV DONEBRAVTAEDOLOTT, SR -REQBEEELT HEECOVT,
BRICE 2 T EEW,

TOT v — MR AE SN A D, AREOBEIMACELNE I LS THA. B
ST FEEENTLEEN,

EROBIELNE 25, KECBHTTR, $HGCRERF—F L5 bOTTOT, RO
ZREVWELETET,

M1 ABACKBEOEAT, BERCLEORE, BAFEENET,. HbTRELHFICVLEDEFOE

DIFTLIEEN,
FERICLSED E<BED B2 5 BEEAEEDRY 2 EDRY
1 = o & » s o » = 2 « s = % e s = = b ST R R I 4 ........ 5
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M2 SAEAOEFBOEEIR. BEPOEDLI RBETARBEENETY, HTUIELHEBIIWLL DT
2OEDFTIEE W,

HEOEKEZHMA T L &

BRI OWTERATA & &%

FEIXDOEWRICOWTHATS L &

KEOERIZH LI DWTHHATH & &

EELndLx

Va—TrWnolm BLLAWEERTHLEE

LA (REEIC )

13 HAREZEANAEADOEZFEOHREN, BAFEEZEI ZLIZHLTEOI IR LETH, HTEEIHETF
O EDEFOEDIFTTLIIEEN,
L ERE D LENTER Hxo Lo LESTIELWY

M4 KROBRICHLTHALEZEZEIBVETH, ADLGETOEREFNIZONWT, HTIREAEFIZ0
EDREFOZEDITITLIEE N,

R HEY
HTIRES HTHEHES HTRELALRY HTEHELRZL

A. ERFOHEFEHEMBITT DT AEAD
FEZBABRZFEIRZVIZI BV 1w oo 20 SRR 4

B. AEAOEEPRABTHRHALTIND L
HBENEEINO I W 1o+ oo 0w Doe e e e S ST 4

C. ABANDKANPAARERFET L. 77 A0
FEEHKVEL 2BV TIN Lo v o o Doe e EEEEY 4

D. AEANDEENEREELFEDHENHIZ L
i, HAEBEZBTELLWVWH I EROT,
EONTEFCEELHA DD LB, TREES TREET. TEETY 4

E. BABELV-ABENHEIL, EbR0ER
X 1« » = o Qe b2 BRI 4

F. AEAOREVRETICAARFELED & 72
A ETR BRI DTS 1o 0000 2 v e e g s ouow o 4

G. BRADFEFEOKEL, HAEANDOKFEOE
Eix, BOREIZF-TWH LR, L owm e o 20 C 4
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B5 [RALRIBRERELICRS] TT1] LR M2 L& -FICEWES,
ESLTEDEIBRERRLIZREEEANVETHA?2 BHICEN T A,

6 [HRADOKBEORELHEADKBEOREILEIBREEZ >TSS T 1) LI 2] L&
AEFEEANET, ZRENRED L) RBEEZE b TVE EBVET A, BRICENTI &N,

M7 BRIC, HRCMEADOEENREICBONTHARELEI LA O LS CR T+, HEMR
BRTYH, BENRERTLREETTOT, B2 2L 2BRIZENTI AL,

B8 ®BEBEIZHAREZBHZFDOZ LIZONWTHRWET,

A, BRIZIFEBOBREPFETTD, HTEEIHFITVOL DFEIFOEDIF TS,
ETHEFE EhEhHFE bEVHFEITRREY FETHEALRL

by,

C. BRIIIREFEOFRIZV oI ENH VLT, bTIREAEZTIZOESFITOE ST TL 7ZEW,
BHEE->TW3 BEIZBESFZLBHB BofZ Lixwn

D. HRTEEBEEICToLIERDHY T, HDUIEIHFITTRTOEDFTLEED
1. MEOLEEORE T, HEBIEATHEZI ENH S
2. 1¥BEEOERFBEE LIRSS
3. 1,y ABEOERFEREER LEZENHB
4. BHMORITE LIz & 83H 5
5. REEIZO -7 Lidhn

E. HRIOMHEHRZ TIZEWN, 1. % 2. &

L ELODARTNEHRIEOFEREHZ TS, &

)

Appendix 3: English translation of questionnaire (reformatted to save space)
This questionnaire is about the language used by the NATIVE English teacher that has taught you in this lesson

1. How often does your native English teacher use Japanese in class? Circle the appropriate number.

very often often sometimes rarely never
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2. For what purpose does your native English teacher use Japanese in class?

Tick (') the appropriate boxes (you can choose as many as you want).

To translate vocabulary

To explain grammar

To explain English text

To explain about the cultural background to English

To discipline students

To make jokes or tell funny stories

Other (please be specific:

3. How do you feel about the amount of Japanese your teacher uses?
too much a little too much Jjust right should use a little more
I wmwmm e s a3 @S e s 8 powm 53O EE § & B 4

4. In questions 3-9 tick the column with the heading that best summarizes your reaction to each statement.
agree agree to some extent disagree to some extent disagree '
1« o = o D T T T T T~ B 4

A. In order to improve my English it is better if the native English teacher does not speak Japanese.
B. It deepens my understanding of English when a native English teacher speaks Japanese.
C. It is good for the atmosphere of the class if the native English teacher speaks Japanese.

D. A native teacher who speaks Japanese well is a good role model of a language learner and can therefore teach

English well.
E. A native English teacher should not use Japanese if their level of Japanese is low.
F.Ijust don’t like it when a native English speaker uses Japanese in class.

G. Japanese teachers of English and native speakers of English have different roles.
5. Ifyou answered “1” or “2” to question F, please explain why.
6. If you answered “1” or “2” to question G, please explain why.

7. What do you think about native English teachers using Japanese during class? Whatever your opinion, positive or

negative, please write what you feel below:
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8. Finally, some questions about you.
A. Do you like your English conversation lessons? Please circle the appropriate number

like a lot quite like don’t really like don’t like

B. How would you rate your English level? Please circle the appropriate number
high quite high average below average low
1......2......3.....'4......5
C. Have you ever taken classes at a language school? Please circle the appropriate number.

D’m attending one at present I Have attended one in the past I Have never attended one

I T T T T T R

D. Have you ever been to an English speaking country? Please circle the appropriate number.
1. Have lived in one due to family circumstances (e.g. parent’s job).
2. Have studied in one for about a year.
3. Have studied in one for about a month.
4. Have traveled to one on holiday.

5. Have never been to one.
E. Sex: 1.Male 2. Female

F. If you do not mind, please write your age:
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